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>> MARY ELLEN NEVINS:  Good morning, everyone.  Oh, no, Lisa seems that we need audio assistance.  Oh, there it goes.  We're better?  Okay.  Well I guess everything I have to say is so important you should hear it twice.  I'm marry Ellen Nevins and I I'm happy to be here this morning when a colleague Melissa McDonald.  I'm a teacher of deaf children and currently serving as the director of a professional education program that we call PPCI professional preparation in cochlear implants.  My colleague and friend Melissa is a teacher of children with hearing loss at the Atlanta speech school.  She's in the toddler class there and we have crafted this presentation, luckily on the topic of literacy since our keynote speaker last night presented so eloquently on the need of our children to have access to literacy.  

And to kind of contextual lies what we're going to do for you I've been doing consulting work in the state of Georgia where's there's initiatives in birth to three and preschool areas for developing children all focused on literacy with end goal that children will be ready to learn in kindergarten and on a path to read to learn by third grade.  There are a number of agencies throughout the state that have signed on to that important mission.  Not too be out done and it really in an effort to be sure we are including all of Georgia's children with hearing loss in this larger initiative.  A group of stakeholders have gathered together to try to mirror the objectives of these other initiatives some include Georgia Department of Education, DHR, Georgia pines, hands and voices, EHDI folks, Atlanta area School for the Deaf. 

Speech school Atlanta to name a few.  From the alliance or consortium of stakeholders interested in literacy for children for hearing loss we thought it would be a good idea to reveal for those of you who are working with our youngest children with hearing loss what that reading journey might look like show what you it looks like from the finish line and then build it back up from our youngest children and families.  So we -- we're pretty intervention based this morning.  And we hope that we can share with you thoughts.  Melissa will power most of the presentation talking about the literacy journey and we have videotapes to share with you. Mel.


>> MARY ELLEN NEVINS:  That being said I would like to open with a quote.  I like this one, children are made readers on the laps of their parents.  We recognize the important role parents play in helping a child on his or her reading journey.  We acknowledge, however, that sometimes a parent's own script about reading may not include some of the things we think are going to propel that child in his journey so that as early interventionists we might want to be coaching parents to some of the strategies that will be most facilitative.  On a side housekeeping note we'll upload handouts immediately following this presentation.  We have a large number of videos and text documents will be available to you.  Now, I'd like to take a look at some work of a gal by the name of Diane McGuinness. 

She's a psychologist who has written about reading for parents of children who are typically developing.  So not children with hearing loss.  And she has identified for us some of the important components of reading.  And certainly, the ability to decode text is going to be paramount.  That is, can we match sounds or representations of those sounds with letter symbols.  And the ability to read fluently, that is to decode quickly enough so that we can encourage the child to not be bogged down by the decoding task but really to be thinking about building the sense of story as he is reading, is very critically important.  And finally, the ability to comprehend what is written so it's not just word calling but it's really the building of meaning from text that is important and dependent on the child's vocabulary and whether or not he or she can and a story line based on knowledge of story structure. 

Familiarity with topic and experience a child has and handling complex grammar.  All these things contribute to a child being able to really become a good reader.  So I would like to suggest that there are many things we can be doing before we begin formal reading at age five say in kindergarten that a lot of activities that take place during early intervention and toddler classroom and preschool years all contribute to being ready to learn in kindergarten and path to read to learn by third grade.  Development of rich vocabulary and language base is critically important.  Because children who bring more to the reading task will be able to focus on decoding.  So the richer the vocabulary base the richer the language base, the better the child will be able to focus on reading.  I also think we can develop thinking skills that will be required in reading during the years when print is not introduced. 

So we use words like predicting and main idea that those are things that we can be talking about and encouraging even before our children are introduced to print.  And finally, perhaps this is a role that the parents can certainly help us play, to build rich world knowledge through plentiful experiences and this is something that reading researches would suggest the more a child knows the better he is able to read about that topic.  Filling his world with rich experiences whether director indirect will make him better able to build meaning from text.  So those are some of the sticky ideas if you will of early preparation of formal reading.  I would like to fast forward for a minute and think about a finisher if you will.  We cleverly called this a view from the finish line.  What does a finisher look like. 

That is a child on a path by read to learn by third, fourth or fifth grade.  I would suggest that children who are on that path are probably there because of early identification, early amplification if the family so chooses and early intervention and intervention that is quality intervention.  Engaged parents, language rich preschool experiences, and mainstream support.  So that all of these kind of come together so that by the time the child reaches third or fourth grade he or she is able to have the skill set that will propel him or her through the next phase of reading to learn.  So with that in mind we're going to really take a look at a child who has been on this journey and I'm going to turn the program over to Melissa and ask her to tell us a bit about James and show us a clip of James reading and discussing what he has read.  

Good morning we'll start with information about James so you can see he was identified with bilateral sensorineural hearing loss.  He had a progressive loss.  That's later why he was identified.  He got his first hearing aids at 14 months and received first cochlear implant 5 years 11 months and second implant 7 years five months.  You can see the quality intervention he received from AV therapy, services to speech services.  He went to a public school preschool program for children with hearing loss starting at age 3 and he transferred to the Atlanta speech school when he was 5 1/2 due to a change in job by his father.  And he stayed with us for three years.  Next we're going to see a little intro from James.  


>> Hello.s As you can see I'm all grown up and this is about the book.  You might want to read.  It it's really G.


>> How old are you and where are you in school.


>> I'm 11 at mount Vernon school and I'm having a good time there doing good I'm in the fifth grade.  Yeah.  I recommend this book.  It's really good.  


>> MELISSA McDONALD:  That's a brief clip of James.  What we asked him to do next was to read a brief passage from the book Frendel which I'm sure some of you are familiar with it's a great book if you have not read.  It heal read from the book and I'll ask him questions.  


>> James:  It was a beautiful September afternoon, bright sun, cool breeze, blue sky.  But not for Nick.  Nick had to do a report from the next day.  Plus copy out all the definitions for 35 words for Mrs. Granger.  This was not the way school was supposed to work.    Not for Nick.  There is a rule at Nick's house.  Homework first.  That meant right after school.  Nick and his older brother James grumbled about this rule for years until he graduated from high school two years ago.  And then James wrote home from college after his first semester and said, my grades are looking great because when I came here I already knew how to put first things first.  That letter was proof Nick's mom and dad had been looking for.  Homework first was the law from September to June.  This never bothered Nick before because he hardly ever had homework. 

Oh, sure he would go over spelling words on Thursday nights and there had been a few short book reports in fourth grade.  Other than that, nothing.  Up until now school work never spilled over into his free time.  Thanks to Mrs. Granger those days were gone.  


>> He it to learn how to put first things first.  What does that mean.


>> James:  That means that whatever thing he had to do he would do first because it was first priority or first thing he had to do.  So he had to do it first.  


>> MELISSA McDONALD:  Can you tell me how you are like Nick?  


>> James:  I'm like Nick since I'm not that big of a work ethic guy, hypothetical, hint.


>> MELISSA McDONALD:  Do you have any teachers that remind you of Mrs. Granger?  


>> James:  Well, not really.


>> MELISSA McDONALD:  Not really.  She reminded me of a teacher I used to have in the eighth grade.  Sometimes you don't -- maybe you have not had a teacher like miss Granger yet.


>> James:  That's usually allocated for the eighth grade.


>> MELISSA McDONALD:  Maybe.  Did you like his book report he gave.  Or his oral report that he gave in the story?  


>> James:  Yeah.  


>> MELISSA McDONALD:  Yes.  What was special about it do you remember?  


>> James:  Well it was the oral report was to like supposed to take up the entire class.  So that she wouldn't have any time to give them homework and have them do any assignments.


>> MELISSA McDONALD:  Did the plan work?  


>> James:  Not really.  


>> MELISSA McDONALD:  (Laughter).


>> James:  Miss Granger always had a way to stop him.  


>> MELISSA McDONALD:  That's a glimpse at the finish line.  We'll go back to the beginning now and see what his journey might have looked like.  So oral language was used as a building block for literacy and listening and talking reads as sensory partners of reading and writing.  We'll look at the first years of life with infants the and we're going to look how parents help build language and they learn how to infant language these babies and how they have their first early experiences with books.  So we're going to take a look at a little guy named George.  When he watch the clip look for the parents' use of interesting voice, how the parent coach involves tips on how to read a book with the child and you'll see a transition from reading the book to sharing the book which is a conversation they had off camera because of the short period of time we kind of measure together two different clips for you.  

Here is George.  


>> On the water at the port this ship moves cargo around in big containers.  What do you think the cranes do?  Oh, that's a door.  Open the door!  Open the door!  Ring, ring, ring.  That's a telephone.  Ah, the little girl has a doll.  Doll, just like Mary an has.


>>  I noticed there he was pointing to something else and we were pointing to another one.  Try that where he is taking you.


>> Oh, duck, rubber ducky, bear!  


>> Good.


>> Duck, quack, quack, quack, the duck feels rough.  Feel the rough duck.  


>> You can also give him things like turn the page.  


>> Turn the page, close the book.


>> What you might do is take one page and just put your finger in there so when he takes the page.


>> Yeah.  Turn the page.  


>> Good.  Good.


>> Good job.  Turn the page.  Oh, what do you wear?  


>> MELISSA McDONALD:  So next we'll move on to toddlers.  That's what I teach as Ellen said at the speech school.  We get into more formal instruction.  I included a brief overview of what I think about when I'm trying to plan for the year.  So you can see the different weeks on the side and different themes I tried to cover.  And I try to cover a variety of things such as songs, nursery rhymes, fairytales, actual books that other children their age might enjoy and seasonal themes.  So, for the first week we work on the itsy bitsy spider a lot of kids come to school knowing that song.  It's interesting to them.  I also try to plan homework for the parent.  So home school connection for the first week is they need to make a black collage this can simply be a black sheet of construction paper where they glue pictures on it and send it to school.  The first ten weeks or so of school we connect colors to themes we're working on and after we have all collages we make a book for the kids. 

If it was my book it would be Melissa's color book.  That's something they can take home.  We include other crafts.  This pushes the parents out of the comfort zone a little.  It's good they get to interact with child and work at home and connect what we do at work and home.  We're going to take a brief look at a theme we did the three little kittens.  This is a book I used.  It follows nursery rhyme closely.  I liked it for that reason.  I want you to look for vocabulary I'm introducing and words they know and connecting activities from the theme to other things we learned in the classroom.  Mommy said, what?  You lost your mittens!  You naughty kittens.  


>> Naughty kittens.


>> Naughty.  


>> Naughty, naughty.  


>> Naughty.  


>> Guess what happened next?  The kittens looked around and they said?  We found our mittens, yeah!  They found the mittens.  And they began to cry.  Were they sad?  Or happy?  


>> Happy.


>> They were happy.  


>> Today for snack you can decide, do you want a paper towel with mittens or do you want a paper towel with a kitten?  Do you want mittens or kittens?  


>> Kittens.  


>> MELISSA McDONALD:  So we're trying to introduce the word naughty (Off Mic) and they're familiar with cry from doing wheels on the bus and the baby crying and cry being a word you would use for being happy.  And then we are connecting snacktime with the book.  And these are other examples of ways we can connect the thing to other things going on in the class.  We might have pie for smack snack.  We could introduce math concepts and also there was a song I found on uTube where the wiggles sing the three little kittens and so we would listen to this in class to practice that as well.  And even though these are just a little snippet of what I'm doing in the classroom what I'm trying to get the most out of the three little kittens these are all different things I'm thinking about and trying to figure out how I can explore these different areas with them. 

I'm doing three little kittens with them because it's a cultural literacy thing that most children know about.  We can do role playing.  Whether we're leading circle time and going to snack and we crawl on the floor like a kitten and teach them how to hold a book, different things like that.  And then they move up to pre he school.  In that they're building on earlier games.  Even though I did the three little kittens in toddlers they can do it again in pre school and get different things out of it.  They're working on precode breaking and awareness and having more complex language and starting to predict and make inferences and getting the main idea out of the books they're looking at.  So in the activity we're going to see here I want you to watch for early linguistic activity and phonological awareness and developing reading skills I'm sorry. 

I don't know why that does that.  The book they're looking sat called happy birthday moon.  


>> Clap it out.  Let's see what you get.  (Sneezing) bless you.  


>> How many syllables?  One.  All right.  Put it in there.  Umbrella.


>> Umbrella.


>> Two.


>> Listen again bless you.  Umbrella.


>> Umbrella, umbrella.


>> Umbrella.  


>> Umbrella.  


>> That was three.  That was a lot more claps than three.


>> Umbrella.  


>> Umbrella.  


>> There you go now you got three.  


>> Predict what he gets for the birthday.


>> Thomas the train?  


>> Cake?  


>> A cake.


>> That's a good idea.  


>> A monster truck.  We'll have to see if he does.  I don't know.  So he climbed a tall tree to have the little chat with the moon.  Hello moon!  He shouted.  But the moon did not reply.  Why do you think the moon did not reply.


>> Because (Inaudible).


>> Good idea.


>> That's true.  Maybe I'm too far away, thought bear and the moon cannot hear me.  What do you think he'll do.


>> Say hello moon.


>> That's a good idea get a space man.  What do you think.


>> Airplane.  


>> What you think he'll do?  


>> Jet.


>> You guys have good ideas.  Let's see.  


>> MELISSA McDONALD:  That's a bit about the preschool classroom and I was going to let you know that some of my colleagues from the speech school are doing another session about preschool.  If you want more information about that they'll be presenting at 10:15 later this morning and I'll turn to back over to Mary Ellen and she'll talk about kindergarten.  


>> MARY ELLEN NEVINS:  This is a fast ride this 30-minute presentation thing.  I'm usually just warming up the crowd by this point.  Kindergarten and beyond.  Depending on child's language and skill set education for that child will continue in small instruction classroom or perhaps the child will move on to mainstream.  If the child spends primary years in mainstream we know there's a large emphasis on code breaking that actual learning to read period.  However, we want to be sure there's continued emphasis on language and vocabulary accrual.  Because we know that this sets the stage for increasingly more complex comprehension.  I like to use the terms vigilance and support when I think about children in the mainstream.  Vigilance because I want to be sure that the child is getting enough opportunities to continue to accrue that language and vocabulary and I want to be sure that I am providing that support for that child if he needs some additional services from speech and language pathologists. 

Teacher of deaf children, whoever the additional service providers might be.  And I would like to always think about a term that was introduced a couple of years ago by Christine Yoshinaga-Itano and that struck a cord with me.  The gap closure are those that continue on mainstream and continue on trajectory of learning they have the opportunity to accrue language and vocabulary there.  Unfortunately the gap openers are children who need more support or can't continue to accrue that language and vocabulary without intervention and some special services.  So I would like -- I just think that that concept has so much value for us.  I would like to use it here.  I'm going to refer back to Diane McGuinness and she also said that the skills that produce an expert reader are exactly the same skills that make an expert (Inaudible) those of us in the field of looking at children with hearing loss, supporting parents choice of listening and spoken language this is a nice way for us to think that everything that we do when we help a child develop his listening skills will contribute to the development of reading skills. 

And so while we have suggested that we are giving you a view from the finish line, we know that it's really just -- like a good video game as soon as you master one level your reward is getting to the next level where it's more difficult.  We know that reading to learn then becomes the next part of our journey which is almost part of that larger marathon of life long learning.  I think our main point for today is that every individual who touches a child with hearing loss plays a role in advancing the journey.  We want to invite you to take that responsibility seriously and think about how things you do impact a child's reading journey.  If you or a colleague are interested in more information about learning about language development, listening development, early literacy development there's a number of programs out there that are much longer than 30 minutes at a time. 

And the first year's program the PPCI program which I'm involved in and there are a number of AV summer institutes that are available for this ongoing professional education.  Thank you for your attention.  We have a couple of select references for you to acknowledge (Inaudible) who allowed us to do some videotaping in their classrooms.  So what does red mean Lisa.  Two minutes for questions if we have any questions or comments.  


More of a research study EHDI it's more on the intervention side of EHDI.  We think many of the things we're talking about would apply equally to ASL users, thinking skills, broad vocabulary.  We're trying to present that modality or methodology at issue here we're using example of listening and spoken language.  I maintain those we talked about are equally applicable regardless of communication methodology.  The program we're working on in the state of Georgia is about bringing our constituents together to focus on our commonalities goal of literacy by age eight in getting ready to learn to read moving forward.  I hope that answers your question.  And there's another question here.  


>> AUDIENCE MEMBER:  (Off Mic) is it David Shleper who has a nice program for those using ASL communication.


>> AUDIENCE MEMBER:  (Off Mic).


>> MELISSA McDONALD:  We would maintain there's universals about language and reading.  


>> MARY ELLEN NEVINS:  We're trying to give you a snapshot from our perspective because this is what we have chosen to do and certainly we would maintain those universal as ply for those using ASL.  Here's what I have to do.  We have to close the program to stay on time.  Thank you for your kind attention.  If you're interested in text version of handouts be on the lookout for those I always say BOLO, sometime later this afternoon.  Thanks for your kind attention.  
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