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>> LEANNE SEAVER:  Good, we don't have a mass exodus, only a partial exodus.  How many of you here are working with kids who are at about that coming on to age 3 stage, and they are doing really, really well?

Fantastic.  That's exactly what we're trying to accomplish, isn't it?  Any of these people with their hands up called us at Hands & Voices in the last year or two and said, do we even need an IEP?

We get a lot of calls like that.  We get calls from parents who say, my kid was identified at birth.  She's doing really, really well.  I'm thinking about Helen in Oregon right now whose little girl do we have any Oregonians in here?  Helen's little girl is doing fantastic and the school said to her you know what?  Your daughter doesn't even qualify for any support and that's good news, Mrs. Leiser, we're so thrilled.  That everything we've done is working and as a parent we would be very thrilled to get that kind of news.  I am a parent.  That wasn't the kind of news that our kids got that often back when my son Dane was a little guy.  We were not usually getting the, wow, we're not showing any adverse impact of this disability at all.

Usually it was quite the opposite.  And so we have a very different model that we're working with nowadays in many case.  For the next 30 minutes to the service for this weighty topic I will try to explore strategies with you for what do we do with these kids who have benefited from their early identification, and effective intervention?  And are moving into transitioning into the Part B system without necessarily even qualifying for an IEP.

What are the strategies that we might be able to use that help us justify continuing support because for many of us

For many of us the fact our kids are not showing any adverse impact of their hearing loss we realize that's a reflection of all the support they've been getting.

We're justifiably concerned that ‑ pulling support again could start heading us down in the wrong direction.  Undo all the good we've done.  Let's not do that shall we.  Eligibility is at risk for preschool kids who have benefited.  I'm seeing plenty of heads nod so you realize that this is and needs to be on our radar screens, every one of us.

And unfortunately our mandates, our legal mandates for supporting kids and the way the systems are designed to work, with usually only kicking in with support when not achievement is presenting itself, but when actual deficits and failure is presenting itself.  So the system isn't working with us very effectively here to keep kids supported in the way that that beautiful IFSP and birth to 3 system is designed to work.

It really changes, and I know that we're all very much aware of that.  Today, the kids that we are seeing and I'm using Colorado information here, are identified early, and they are doing very well.

And this is probably data you're all familiar with.  I didn't actually build in this particular feature, so I'm going to be figuring out as we go along here what the heck I've done with these revealing bullet points.

But Colorado is not the only home intervention program that has these kinds of results.  We have seen all over the place that kids who are benefiting, can kids are benefiting from early intervention support and that's nothing new for you guys.

But this might be new.  That's my son, Code.  Isn't he adorable?

>> Those poor kittens.

>> LEANNE SEAVER:  Those poor kittens.

So here's the rub, the individuals with disabilities education act of course defines what we mean by child with a disability.  I'm going to use disability because that's the language of law.  Everybody in here is sophisticated enough to know how vocabulary needs to Schiff based on your audience.  But we're an audience of people ready to use language to our own benefit so work with me here, the law calls it a disability.

And forgive me for that phrase, because I don't think of it that way.  A child with a disability is that child who has hearing impairments including deafness, speech or language impairments, et cetera, et cetera.  Who, sub point ii, by reason thereof needs special education and related services.  Further into the law we see that deafness means a hearing impairment that is so severe that a child is impaired in processing linguistic information through hearing, with or without amplification, such that it adversely affects the child's educational performance.

You've seen this all before, and you all know that it did not go through the vetting that the CDC decision‑making guide has gone through to bring the language down a notch for the garden variety user.  Pretty sophisticated language here, and it basically means that Part C looks real different from Part B.  In Part C we basically just need to keep on our radar that these kids who have been screened and identified have a high probability, they're at risk for the probability of delay.  Doesn't look like that in Part B at all.  You all know that, right?  Part B is that cold wash of water, bucket thrown at you, the role of the parent is different in determining what services are available.  And professionals have their hands tied in many ways by the whole notion that if the kid is not adversely impacted through any of the data that we're looking at, there's really nothing we can do.  Can congratulations.  You don't even need help.

So here's some things I'd like us to explore as strategies.  For having the conversation that we ought to be having for those kids who we think really are going to benefit from an IEP.

Let me take just a moment to say that not every kid will need an IEP, and I think there's abs absolutely nothing wrong with every who is deaf and hard of hearing not having an IEP because many supports are available through other kinds of mandates that dictate what we have to do to give our kids access to information in school.

So there are other mechanisms that work but for the purpose of our discussion this morning, I'm talking about the kids who we think we really do need the continued support so they can experience the continued success.

So we're going to end up in a situation where we need to know clearly what the hearing loss is, and thanks to Part C we do know what the hearing loss of any kiddo can be, or is.  So we have that qualifying condition part of the requirement, but we also need more than just a hearing loss.  We need ‑‑ that child needs to need specialized instruction in order to be eligible.  We need to ‑‑ eligible.  We need to get really good at knowing what specially designed instruction actually means.

By definition it means adapting as appropriate to the needs of an eligible child under this part the content, methodology or delivery of instruction that would address the unique needs of that individual kid and ensure access to the general curriculum.  So we've got to have the qualifying disability, and we actually have to need special ed.

Make sense?  Everybody still with me?

If we cannot make a case that we need specially designed instruction, we're very likely to get, for a kid who is on par with language development by age 3:  Congratulations.  Everything we're trying to do here has actually worked, and you guys are going to be fine.  Knock yourselves out out there in the real world.

And maybe we are going to be fine.  Again, the mechanisms that I refer to, like a 504 plan or even let's just keep an eye on this guy, because our response to intervention, our RTI model, in this school is going to pick up the minute things start diving for him.  Let's keep our eyes open for that.

There are those mechanisms in place, but if we do not want to find ourselves in a position of trying to get back in and help this child after he has begun to regress or digress, then our big window of opportunity is to fight for an IEP, and plant that flag on that hill at the time of transition from part C to part B and our advocacy is going to make all the difference at that time.

So, okay, this slide is simply making the point that before we had newborn screening and intervention our kids were not doing satisfactorily by the time they started taking standardized tests in grades 1, 2, 3, and 4, and we all know that really, really well.

The thing that oh kind of concerns me about this notion of your kid is doing so well, real high achiever is, are these kids really high achievers?  Or are they just achieving what they ought to be achieving by age 3?  These are not necessarily really gifted and talented kids every one of them.  They're just where they're supposed to be developmentally and that does present a challenge to us to say why we need continued support when, in fact, we may be looking at a kid that is reaching his potential.

Know this, academic failure is not a requirement for an IEP.  Okay?  We're going to talk about that a little bit more.  There are a lot of skills necessary to do well in school that are not necessarily academically based.  Hold on to that thought.  And effective advocacy is our key to moving from the congratulations, you don't need us, on to a plan that actually will help our kids achieve.

And let us not forget that too many of our kids who are doing well are, many fact, high achievers, may be gifted and talented kids but just get lost in the shuffle because we're just so glad they're not behind that we're willing to just live with the fact that they are accomplishing anything at all.

Here's just a couple things to think about related to gifted and talented.  There is no federal man did that would support gifted and talented IEPs, but approximately 30 states have at the State level some language many their code that addresses what we ought to be doing.  I'm telling you, if you've got a can kid with a hearing disability, don't be afraid to look at gifted and talented if you see those kinds of characteristics in the child, and do the assessments and things to discover.  Because maybe ‑‑ the IEP may never address those things and you may be missing a resource that is really critical for that child.

>> Question.

>> LEANNE SEAVER:  Yes.

>> I was just going to say, the hinge that concerns me too is you get kiddos who are doing are very well who are deaf and hard of hearing and they show average age level skills but maybe their potential is gifted.

>> LEANNE SEAVER:  Exactly.

>> And you're missing them reaching that potential.

>> LEANNE SEAVER:  That assessment isn't even done on that child because we're just so thrilled they're not failing at this age.  We're going to talk more about that.  I've got an entire slide on that so very good point.

>> I just have a question really quick.  Is the gifted stuff supposed to be on the IEP?  Because I was told the gifted and talented stuff does not belong on the IEP.

>> LEANNE SEAVER:  It depends on where you live.

>> For example I have an IEP and I forget the initials, the gifted and talented like document as well as a separate thing so it depends on your state.

>> LEANNE SEAVER:  I think it depends on how ‑‑ on your regs at the State level, but unfortunately we don't have direction at the ‑‑ in the federal law about how that's supposed to play out, so that is going to end up looking different state by state.

Whoops.  I didn't even talk about that one.

Parent, professional, every one of us needs to be able to answer this question:  How does this child's disability affect his or her involvement in the ‑‑ and progress in general curriculum?  And the preschool child's participation in appropriate activities.  Activities are not just academic curricular activities.  It is not limited to academics alone.  I want to emphasize to you that the kinds of things that ought to be showing up on an IEP are not only academic in nature.

It says right there in the Code, preschool child's participation in appropriate activities.  We are talking about that population right now and activities include more than just academic progress.

Great presentation this morning that drew from this kind of language that we also have to have on our radar.  The federal Code does say that a child who is deaf or hard of hearing has special considerations.  I'm not going to go over each of these individually but you can write down the site and you can simply look these up online.  You can grab Janet after this session.  She has them all memorized.

[ Laughter ]

But before you go into that meeting where eligibility is determined or an IEP is established, every one of us needs to have an individual child in mind, and our answer to the question about his or her communication and language needs.

That little human being's opportunities for direct communication with the staff delivering services, the peers that he or she will have access to the right communicate directly with, and the academic level he or she is performing at.  The full range of needs including opportunities for direct instruction.  I could derail us for a long time about that, but I'm not going to.

But how many of you are already familiar with the fact that this language exists in the ‑ federal Code?  Oh, my gosh.  I didn't ‑‑ I'm so thrilled.  It just freezes the blood in my veins when nobody raises their hand about that.

Too many times when we speak to parents, this is new information for them, so thank you for every effort you make to help your families that you see understand that there is language about our population at the level of the IDEA.

We have to have a statement of measurable annual goals including academic and functional goals.  Okay?  That is in the law.

Now, you might be thinking, if you're channeling Leeanne Seaver, the listener in the audience, well, if I don't have an IEP yet because they're telling me that I am not eligible for one, how could I be having a conversation about academic and functional goals on an IEP?  And I would say to you that if you know ahead of time that IEP conversations have to address both academic and functional goals, you've spent an awful lot of time thinking about the functional goal part of this child's needs.

At least two or three weeks before that meeting where you're going to have having the eligibility and ensuing IEP conversation that addresses the needs this individual child has you've already sent the letter to IEP team and you've already said to them we're especially concerned with Janet's functional goals, specifically we're concerned with her social behavior.

We want to have a conversation about the kinds of things that Janet needs in order for this school year to be very effect I've for her that are ‑‑ because we know she's doing okay academically to the extent academics are at play for a 3‑year‑old but there are lots of other things we need to be thinking about here for Janet.

We need some social training because we're concerned that she's missing social cues that absolutely critical to her flowing and comfortable function within the dynamics of their classroom.

We want to write goals related to social skills training, but we want to be very clear here that we're not concerned about her behavior in a behaviorally disordered sense of the word.  We're not asking for a BIP, the behavior intervention plan.  That's not what we're talking about here.  We're talking about a kid who, because they miss a lot of social inferential learning, may be a little bit out of step.  That kid who at 11:30 is still busy coloring all the stuff on his desk, and the teacher says, my God, it's 10 minutes ‑‑ no, that was me saying that.

[ Laughter ]

The teacher's thinking that, though.  The teacher is thinking and saying:  Okay, it's 11:30.  And our little guy, you know, gets the it's 11:30 and what he's getting out of that is, somebody remembered the time.  But because of the inflection in the teacher's voice everybody else in the room is getting:  Hurry up and finish.  It's time to line up for lunch.  Okay some

A lot of the social stuff that we get is conveyed in the harmonics of our language, of our voice, and the body language, and if our kids aren't getting that, then at 11:45 when everybody's lined up and our kid looks up again and his desk is still messy with papers, he's in trouble.  He's the kid out of step.  How many times do we get calls from Hands & Voices about this kind of problem?  They think he has attention deficit when what we've really got is somebody not getting effective access to communication and is missing social cues.  I'm going to have to start moving a little faster.  Think about social/emotional goals that may increase interactions with peers and adults that address specific social skill acquisition, that are age‑appropriate at this point.  That ‑‑ I know you've got the quickest question that has ever been asked.

>> I just think that we also need to remember these as team is assessing toward the first meeting because we don't get to the goals if the SLP and early intervention provider has assessed with these things in mind.  If you've only clinically assessed you can't get to this level.

>> LEANNE SEAVER:  We were just talking about the little guy Aaron this morning whose assessment showed where he needed to be but that was a one on one assessment with the teacher and they never went into the day care sitting to see what his social behavior looked like.  That is nothing but a theory when you're sitting there in a very unrealistic set versus actually going in and seeing how that child functions socially.

>> Sorry for the interruption.

>> LEANNE SEAVER:  Excellent point.  Can we develop some goals around self‑help?  Can we recognize for example we've been probably touching Janet on the shoulder all her life to get her attention and kids with typical hearing may not receive that touch in the same way.  We may be crossing a physical boundary that is getting interpreted as annoyance.  Our kids need different skills than maybe they've just been programmed to have around getting attention, getting their attention.  We need to develop some skills around that that they can help themselves instead of constantly being called up to the teacher in a punitive manner and being reminded that's not okay to keep touching people all the time.  Sample things to be working on with kids, maintaining eye contact, decreasing aggressive acts.  Just to touch somebody constantly is not an aggressive act but it's real typical for our kids, that physical tactile contact but if other people are interpreting it as aggressive by the time it gets to the assistant principal five kids have said that Janet is constantly touching them.  All of a sudden we have an aggressive act.  Let's be thinking about that

Social/emotional needs are bone fide considerations on IEP.  I want you to know this for a litigated fact that courts have ruled a student was denied a free and appropriate public education because her IEP failed to adequately address social and emotional and mental health needs.  I've sat in workshops where trainers have said IEPs have to be about academics.  We don't have the luxury of anything but academics and the reason for that is we don't test anything on state standardized tests except academics so please people, stay on task here.  I'm telling you, if that plays out in a court of law what you're going to see is case after case where parents have successfully argued that their kid's social and emotional needs were critical to their ability to benefit from the education that was being offered at school.

Okay, here's some other strategies.  Let's say our kids look pretty good in assessment.  We're not seeing any red flags anywhere but can I as a parent, and you as my counter point advocate on the professional side, argue that we're looking at a skill that really is only at the level of acquisition?  We have not achieved fluency.  We certainly can't generalize from this skill and apply in other ways, or adapt this skill.

A strategy here is, if the kid is looking okay, how okay is okay?  There is a hierarchy of learning and assimilation that we could use as a strategy to argue we have more learn that needs to be going on.  Let's develop the skills that help our kids realize they need to adapt what they've just learned to other levels.

Here's another model for that, Bloom's taxonomy.  I don't know any of this because I've had any professional training other than the kinds of workshops you people go to but I tell you I'm on the edge of my seat when somebody with a ton of letters behind their name is describing how much is going on in the learning process.

To know that the first sign of learning something is to simply remember it but that's not ‑‑ to remember that during an assessment is not the mastery of it.  There's lots more going on than just the ability to remember your ABCs, right?  You need to understand how those letters work together.  You need to apply that skill in demonstrated ways across all different kinds of curriculum, including social and emotional behavior, just to remember that it's not okay to constantly, you know, poke somebody because it can be interpreted differently by people who aren't used to that kind of thing.

We have to understand, now, why isn't it okay for us to always poke?  Just move right on up to the level where that child in the moment is able to create another means of getting attention, or having attention come to him, that is socially appropriate in that context.  That the goal here.

And this is the thing about assessments.  Sometimes we do not really capture in those one on one assessment dynamics what's actually happening in the real world of that child, and that's what we need to be looking at.

I've already alluded to this, failure is not required by the IDEA.  That is absolutely critical to our understanding, and then if somebody is saying to us, I don't think ‑‑ your kid's not failing so it really doesn't get an IEP, and our response to that is, failure is not a requirement here.  And here it is in the law.  And there's my daughter.  Moving on.

There's Elizabeth Seliger's daughter.  Good point somebody brought up earlier:  What about the kid's potential?  What if that potential is gifted and talented.  I have 2 minutes.  In evaluating whether an educational benefit is meaningful logic dictates that the benefit must be gauged relative to the child's potential.  If they're achieving everything we'd expect of a child at age 3, but they have potential to do a whole lot more, I'm going to be such a more effective advocate in that conversation if I know what kind of potential my child has and I know what kind of skills would reflect his or her mastery of that because I have all these learning hierarchies, memorized I know what that adaptation and that creation looks like.

Okay.  What about the Nebo case?  Huge, huge, case out of the 10th Circuit that has still been influencing the way we look at the window of opportunity.  In this particular case, the kid was very high functioning with autism, but the Court decided in favor of the family that he could not be placed in the school's not categorical preschool because this little guy with a very imitative behavior of autism and very accomplished would start imitating lesser behaviors he was exposed to in that non‑categorical preschool program so the language of the decision was we have a window of opportunity here that we need to be using to our best, to that child's best advantage.  And so we agree with the family and their attorney that this child needs to be placed in a different setting where he has very superior role models that give him the potential of reaching what he's capable of.

Do we have a window of opportunity, people?  We use this language when you're having these conversations.  We have a language acquisition window of opportunity that we can not afford to be missing at this age.

I would be playing that card every single time we sat down at the table.

More strategies, consider private therapy bridging part C to B.  Hope we're working on that.  Research the appropriate specialized instruction applications.  Write your own draft IEP, as a parent or as a professional who knows this is a battle we've got to win.  Can come up with all of this stuff ahead of time so you can control the conversation towards the goal that you have for this child, rather than simply sit in that room and react to the bad news that is wrapped in beautiful packaging, he's doing too well to continue justifying support.

You can always call us because we are here to help with this very thing and we have lots of really good resources and information.  My time is up.  Thank you guys so much.

[ Applause ]

>> Is there any standardized social skills inventory for districts that really want measurable goals?

>> LEANNE SEAVER:  We do have some resources like that and I kind of draw on the work of Laura Shiel out of Indiana for that so I'll help you with that source.

>> Are these slides going to be made available?

>> LEANNE SEAVER:  Yes, everything is available through the distribution that NCHAM will do for this conference.

>> Please don't forget your evaluation forms.

>> LEANNE SEAVER:  Evaluate us really well.  Say that we needed 60 minutes.  Not because we didn't cover the topic well.

>> And a bigger room.  

[ End of Session ]
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