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>> ADRIENNE KING: Hello. I'm going to go ahead and start with what we do in our music and movement at Maryland School for the Deaf. Every Monday morning we have a music and movement class. And it is about a half hour. And it's for the parents and the children in our Family Ed program. And we start with a hello, song. 
¶ Daniel, Daniel, hello, hello ¶
¶ Daniel, Daniel, hello, hello, hello ¶
(Clapping) Leah, Leah, hello, hello, hello, hello.
(Clapping).
>> Z, Z, Z, hello, hello, hello. Z, Z, Z, hello, hello, hello.
(Clapping) 
>> ADRIENNE KING: You can see that the kids, they know this song, they love this song. They come in on Monday morning and they start clapping, like we call it movement. They call it clapping. Because they know what they're going to do when they come in and it's really, really fun to see that I have two hearing children, I go to music classes with them, I do songs with them at home. And I came into the Maryland School for the Deaf and went wait a minute, where is this in this program? These are kids, too, they can do all of these things and everybody's like, no, we can't do nursery rhymes, we can't do that. Yes, we can. And I am a dancer, dancing is my background, I'm now a teacher at MSD but I was a dancer and I taught dance for many years and I thought we can do this, we can put all of this together. So the hello, hello, song is one of the ways we do it. Sorry, I was right, the kids love it. 
One Monday we had something else that we were supposed to do in the afternoon so we didn't do the hello, hello, we put it in the evening for our evening event. The kids came in and they were mad. They came in and they started clapping, and I said, "No, not today." And then the next one came in and circle, circle, they're sitting down. "Gosh, you guys are breaking my heart, you're not doing it yet." They were upset. They do it and they love it. 
So what we're going to do ‑‑ what we're going to talk about today, what I really wanted you to do is to have you guys like for five years and telling everything, in a half hour we'll do as best we can. But we know that we have had in early childhood development, there's a lot of support for music and movement. So I want to quickly go through some of the aspects of early childhood development and talk about how we can put movement into those and how we can support our programs and our homes with some of these extra things. 
Nursery rhymes and songs, we know them, we grew up with them. And how can we bring those into our children that we're working with, to our children that we have at home. What can we do make these things visually accessible. And you guys can take some stuff away with you, I hope.
So my ‑‑ I pulled these particular things from the creative curriculum. And from MMSR. MMSR is our mailin model for school readiness. So this is what, between the two of them, they say is important for early childhood development. Had now, we all know about Gardner's multiple intelligences and this is a really great way to hook into those kinesthetic and tactile and auditory pieces that maybe when we're doing math we don't always think about standing up and doing some movement stuff but we can and we can sing songs about it and they do. And typical early childhood, when I go into my daughter's pre‑K class they sing about everything, when I go into the 3‑year‑old class at MSD we're not singing about anything and I don't know why. And if we don't have ‑‑ we are a bilingual school, we're an ASL school for the most part, we have some spoken English classes and spoken English classes that we work with, but for the most part we're ASL based. We can work with this program, it doesn't matter if you're aural, oral, it works, it can go everywhere. 
Language and literacy ‑‑ back up one second. I'm going to make you guys talk, so you're not allowed to sit there, sorry. We saw our hello, song. Really, really briefly. Did you notice any of those things in our hello, song, did anything come out and say, oh, wait a minute, they did some of this. I saw some of that in there. I see some nods. Anybody want to share what you may or may not have seen? Yeah, very nice. Yes, I can. So she said turn‑taking, social development, the turn‑taking, the interacting, saying hello to each other. Kelly. The rhythm. The rhythms and patterns in the math. And the pattern is the big one because we have the clapping, which is its own pattern but we also have the pattern of each person gets the clapping, the hello, and their name and then the clapping. And so it's a lot of patterns involved, there's a lot of math in that song. Anybody else? Good morning.
OK. Yep, absolutely. And that's the one that we mostly think of. Oh, yeah, we're going to do that when we do it when we have our gross motor time, no, no, do it when you have literacy, do it all the time, because that's no reason not to involve the kids in these things, they learn more and they enjoy it more and it gives them outlet for energy we know they have it anyway, so we might as well use it positively. Yes, the cognitive, that memorization, exactly. 
A couple other things that I had is the name recognition. They have to memorize their name. They have to know their neighbors' name. So you saw when it went around, we had the little boy, he's saying to Daniel. Daniel, Daniel, Daniel, Daniel, he's excited, he missed the [inaudible] in the classroom but he's going to say Daniel, he knows his friend's name is Daniel, we get around to the other girl, her name is Leah, Leah, Leah, not yet, no, and who's next, she points to the kid next to her, and they know each other's names, and that's fun. It's nice for new families when they come in to learn the kids' names. We have the deaf culture piece. Anybody be recognize the bison song in there, boom, boom, boom, boom, boom. That's from Gallaudet. The Hello song? I can play the video for you later if you need to memorize it.
Language and literacy. Also, my e‑mail address is at the end of this PowerPoint. In our program thing, it's Wong, for some reason I work for MRD, I'm not sure what that is it's actually MSD, adrienne.king@MSD.edu, I would be more than happy to answer your questions and e‑mail with you, if you have specific questions, how to put things into a program. Our teachers ask different things, I had a teacher come up to me a couple weeks ago and said, "I'm doing my assessments and I need to see is if the kids can stand on one foot, when with can we do it." I'm going, "I got it, we can do it during assessment." Teachers say, "we're doing this unit, this book, what can we do, how can we do that?" I love to brainstorm about those things so any questions you have, please, fill my inbox, I love it.
What does language and literacy development look like? Now, we can see easily understands and follows the directions, they did what the song, you know, kids can do what the song tells them to do. They develop concepts of new words, we can talk about prepositions, we can stand on the box, we can go through the hoop. Rhyming words and sound, we can rhyme with our hands, ASL rhyming, we can sing nursery rhymes that have rhyming songs in them, we can do "Twinkle, Twinkle Little Star" and have the English words printed, talk about be the words and do the movements to the words and point out those rhymes. Memorization, we talked about that, they're memorizing the songs, the movements, all of those are basics, are foundations for literacy. Concepts of print. Drawing lines from left to right. That mimics the print. And comprehension of literary text. We can make up an ASL poem about a story. We can act out the stories. There's so many ways. 
All right, so social and emotional, we talked a tiny ‑‑ we touched on that a little bit with our hello, song. With just our one song we touched on all of these things.
Following the leader, copying each other like a round robin, those are part of social‑emotional development. I'm going to move away from Johnny because Johnny always jumps big and I don't want to get stepped on. I'm going to share, I'm going to play with you, I am going to let Natasha have the pink scarf because I know it's her favorite color and I'll take her yellow one. I'm going to use the ribbon sticks on the floor and not on my friend's head. Yeah, we'll work on that. All right. So we have mathematical development. 
Very quickly, you guys want shape or patterns? Patterns. OK. So here is our pattern. Would you stand up for me, please? Would you ‑‑ you're going to love me but you're not wearing a skirt. Would you stand up for me, please? And would you stay sitting? Would you stand up for me, please, you're wearing a skirt, you're good. Whew go on the floor for me, please? What am I going to ask her to do? Stay sitting. She says thank you very much. Go ahead back. Thank you, guys. It's as simple as that. We're talking about pattern. We with don't have to have paper or pencils. You can talk about a pattern while you're standing in line to go for snack or to go outside, we can do pattern. You put your arms up, you put your arms down. We had a transition and we've taken care of standing in line, we can do it in the grocery store, if you're a parent, you can do patterns. You can do patterns, we're going to clap, on our knees and we're going to clap our hands. What comes next? Standing in line at the grocery store, I no longer have a screaming child wanting a Snickers bar. Here's our mathematical game. And these are pretty easy once you start thinking in that way, so we've got understanding numbers and quantities. Jump five times. Hold up the number five. Hold up five dots. Clap that many times. Patterns. We've done that. Classifying according to a rule, those are all very easy things to do. Everybody that's in the 2‑year‑old class, you're going to march to your teacher, everybody that's in the 3‑year‑old class is going to waddle like a duck to your teacher. All of a sudden there's our rule. If you're 2 or if you're 3. 
And then the location and the position words is a really fun with. Set up an obstacle course in your classroom, set up an obstacle course with yourself. Go between my legs. Stand on top of your paper. Put the paper on your head. Those are great ways to break it up. They're starting to lose it, I can see them, it's been three minutes and I'm already losing them, what can I do? Very, very easy. Very quick. 
Physical development. This one's a no‑brainer. This is the stuff ‑‑ this is what we think of when we think of music and movement. So exciting, I'm causing... 
The one thing I do about this, I'm going to keep clicking it so you can read, OK, so the recognizing the skills piece. We all know the more we do something the better we get at it. But when you're 2 and you're trying to learn how to spell your name and it's not coming that's incredibly frustrating and to say "you'll get it next time," that's not helping me, I'm 2 years old that doesn't help. If we sing "Twinkle, Twinkle Little Star" and by the end of the week you know the words, I can quickly say, hey, you learned all the words to twinkle, twinkle little star this week. Next week I bet you can spell your name. I get it, I experienced it physically, I can make those connections, I have something to base that on. And cognitive development. 
We've talked about a lot of these already. The one piece, the pretend situations, we were talking about snow, all the teachers were talking about snow. In movement we did a thing about snow, we used ASL, we made it snow, we made it snow, we had a blizzard, then we had it piled up, and we tromped through it. How do you walk through that snow? What do you do? Do you do this, ooh, you can't do that, no, no, no, we're thinking abstractly, we're taking on these pretend roles. Then we had a snowball fight. We're still having a snowball fight.
>> Good job. 
>> ADRIENNE KING: What was funny, I said it was snowing and they laid right down. This is the first time we did this so [inaudible] she does it at home, she goes home and makes her sisters do it with her. 
>> Come here, Duane, let's put on your ears. C'mon.
>> ADRIENNE KING: We have a lot of kids, this is one of our Monday morning exercises. Some are sitting on their mom's lap. That's OK. You can do this in your classroom, you don't need the parent with you, you can do it at home in your living room. 
>> ADRIENNE KING: One of my favorite stories with one of those runners was his mom thought he was getting nothing and he went to the store with Mom and did one of our exercises in its entirety because it was related to what they were shopping for. He's learned for 12 months, how did he know that? We've got a lot of language happening that we wouldn't normally see. They're throwing a lot of language in with the hair, we've got some pacifiers, with some of the non‑signing parents that's a fun way for them to see language in a natural way. So that's part of our cognitive development. So how can you guys do that, what about those nursery rhymes, what are we going to do with those, some of these are really easy, doesn't matter if you're deaf or hearing or speak Swahili, we've got deaf kid, I want to learn how to do "Twinkle, Twinkle Little Star." Here's things I have created, how I've thought about how we can take those typical songs and nursery rhymes, or the concept of them, and bring them into a way. So we can interpret them into ASL. Here's the words, here's the AL.
¶ if you're happy and you know it clap your hands ¶
And then the other group claps. Thank you, Natasha was going to clap with me, I appreciate that. You can always sit in front anytime I present. We literally interpret it. The trick is to get the signs in with the timing.
¶ if you're happy and you know it clap your hands ¶
Clap, clap, you've got to get it in there. The trick is also, your face will surely show it, 80 different ways it, your face will surely show it, your face will surely show it, pick one, but if you change it every time you've lost the memorization place, they can't follow you, they can't take it home if you keep changing it. That's the tricky part if you change it. In "Twinkle, Twinkle Little Star," those words don't really make a whole lot of sense. I don't really want to interpret them. It doesn't matter. What's the point? There's something twinkling in the sky and I want the reputation. So have them repeat movement. We just made up movement. 
¶ twinkle, twinkle, little star, how I wonder what you are ¶
¶ up above the world so high ¶
>> ADRIENNE KING: Now we're back to our twinkling in the sky, three, four. One, two ‑‑ we've got the gross motor movement, we've got the memorization, we've got the concept of things twinkling. 
[APPLAUSE]
>> ADRIENNE KING: Teddy bear, Teddy bear. You can actually modify it so you're doing some of each. We sign Teddy bear, Teddy bear, then we actually turn around. Turn A‑round. You've got a little bit of both in there. Touch the ground. I keep that rhythm around. So I go turn a‑round. Three stomps. Touch the ground. Stretch up high. So those who are not getting the voice piece, they're getting the visual, they're getting the visual rhythm of those three. And I explain that to parents when we do it. ASL. Anything that you can't think of a nursery rhyme to go with, make it up, don't be afraid of the manual stuff. One of the easiest things it's, again, if you don't know what all of those are, feel free to e‑mail me, I don't have enough time to go into ASL poetry, unfortunately, it's a different session, not here anyway, but handshake is the easiest one, and we talk about a bear. And we have rhythm. There's our ears. Chubby girl cheeks. Going to keep that same handshake. And how appropriate that the sign for bear. So now we add the chubby. And we have a poem. Yes? 
>> [inaudible]
>> ADRIENNE KING: When there are words like "Twinkle, Twinkle Little Star" we do sing. Most of our kid don't have access to auditory. Most of our kids are profoundly deaf. They come from deaf families. Our parents are deaf. So we are ‑‑ MSD is kind of backwards, 90% of our families are deaf as opposed to opposite. Now, he ‑‑ did you hear Di in the back, she's talking for him. I don't know if you heard her, but, yes, so we have one, and she's interpreting so we lose the message a lot of times when we try to do both so we pick one. I'm signing because the majority of ‑‑ right now the majority of my audience is hearing, I'm speaking. If I need to access it in another language I would utilize an interpreter for that or a coworker to then speak so everybody gets maximum access to each language. Sure, that was a great question. So that was it. So this is basically what you guys can take home. And the PowerPoint is on the EDHI website and you can always e‑mail me, I can e‑mail you a copy. And that's it. Yep. 
[APPLAUSE]
>> ADRIENNE KING: Thank you. 
